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Markethill High School

Literacy Policy


CONTEXT:

The stated vision of the Department of Education for Northern Ireland (DENI) is ‘…to ensure that every learner fulfils his or her potential at each stage of his or her development.’ (DENI 2010).

This has been enunciated in the overall aim of the Northern Ireland Curriculum (DE 2008), which says, ‘The N Ireland Curriculum aims to empower young people to achieve their potential and to make informed and responsible decisions throughout their lives.’ 

The School Improvement Policy Document, ‘Every School a Good School,’ (DENI 2009) has outlined indicators of what will be recognised as effective performance under four headings:

•
Child centred provision

•
High quality teaching and learning

•
Effective leadership

•
A school connected to its local community.

INTRODUCTION:

At Markethill High School, we believe that pupils’ literacy skills, ie. their ability to talk, listen, read and write effectively, for purpose and audience, is the key to educational progress, to social integration and to personal development and happiness.

This policy document will outline the strategies and approaches we will support and develop in order to ensure that each child becomes equipped with the necessary language knowledge, understanding and skills.

The continuity and progression in our language planning will be underpinned by the learning intentions outlined in the Language Framework.

At Markethill High School the aims are:

•
to promote positives attitudes to English and Literacy;

•
to ensure the involvement of relevant departments in the promotion of literacy across all subjects;

•
literacy remains an objective in PRSD and on the School Development Plan;

•
to increase teachers’ understanding of the contribution which literacy can make to each curriculum area;

•
to use a range of teaching strategies and styles to meet the needs of all pupils;

•
to encourage pupils to take responsibility for their own learning;

•
to promote literacy as an essential skill to enable pupils to develop as individuals and contributors to society.

DEFINITIONS of LITERACY

Count, Read: Succeed (paragraph 1.7) defines literacy as:

‘The ability to read and use written information and to write appropriately and legibly, taking  account of different purposes, contexts, conventions and audiences. It involves the development of:

a.
an integrated approach to the acquisition of talking, listening, reading and writing skills across the curriculum;

b.
knowledge that allows a speaker, writer and reader to use language appropriate to different social situations;

c.
formal and informal language across all area of social interaction; and

d.
the ability to read, understand and use information in multiple formats and platforms, including traditional print and on-screen material’.

CHILD-CENTRED PROVISION:

The following indicators from ESaGS will be reflected in the school’s approaches:

•
Decisions on planning, resources, curriculum and pastoral care reﬂect at all times the needs and aspirations of the pupils within the school.

•
A clear commitment exists to promoting equality of opportunity, high quality learning, a concern for individual pupils and a respect for diversity.

•
A school culture of achievement, improvement and ambition exists with clear expectations that all pupils can and will achieve to the very best of their ability.

•
Effective interventions and support are in place to meet the additional education and other needs of pupils and to help them overcome barriers to learning.

•
There is a commitment to involve young people in discussions and decisions on school life that directly affect them and to listen to their views.

INCLUSION:

We aim to provide for all pupils so that they reach their full potential in English according to their individual abilities. We will identify which pupils or groups of pupils are under-achieving and those with special educational needs in order to take steps to improve their attainment. Gifted children will be identified and suitable learning challenges provided.

•
Pupils sit NFER in June before beginning Year 8 in the following September. As a result of this test approximately 60 – 66 pupils who score the highest marks are placed into three classes alphabetically. A much smaller fifth class will be made up of pupils who have been identified with special educational needs and the fourth group may consist of under-achieving or low achieving children.

· From 2011, children in Year 8 and Year 11 have undertaken CATS tests in September. The verbal reasoning scores are documented and utilised in order to identify strengths and weaknesses in verbal reasoning. This diagnostic tool has been utilised to explore whole-school strategies for supporting literacy through the PRSD scheme.

•
Markethill High School collects the PIE and PIM 11 data from feeder Primary Schools before Year 8 pupils start. Pupils who do not sit PIE / PIM 11 in Primary School are given the assessments at the start of Year 8. All Year 8 pupils sit PIE / PIM 12 in the summer term of Year 8. 

•
Progress is also monitored against Key Stage 2 levels, with the expectation that pupils should progress by at least one level over the course of Key Stage 3. From 2012, Key Stage 3 targets have been set using this benchmark.

•
All pupils in Years 8-12 complete the Vernon Spelling Test which allows teachers to identify strengths and weaknesses which may exist. Pupils are tested twice a year in order to monitor progress. Individual teachers then decide if it is necessary teach specific spelling rules, set learning of high frequency words, learn words from topic/unit and reduce list of words for certain pupils.

•
A classroom assistant works closely with all year groups which are identified with special educational needs. The classroom assistant helps the teacher at all times and supports individual or small groups of pupils with class work. Class teachers and special educational support teachers are given the opportunity to plan together, when appropriate.

•
Parental interviews are arranged with the SENCO to review IEPs and discuss literacy needs when appropriate. At all times, parents are kept informed of additional testing and schemes such as the Reading Partnership. Parents of children in all year groups are invited to attend interviews with subject teachers and throughout the school year members of staff are willing to give information about the progress of individual pupils if requested by parents. 

•
In Key Stage 3 all pupils follow the same scheme of work which includes a range of resources: literary texts including novels, poetry and plays; non-literary material including letters, diaries, recounts, instructions, explanations, reports, reviews, newspaper articles, web-sites and extracts from films, television programmes and songs. Planning for literacy, as outlined in the Schemes of Work, aims to demonstrate progression and coherence in the children’s learning experiences within and across each year group.

•
After term exams at the end of the Autumn Term, pupils’ results are closely analysed and depending on pupils’ marks, may be moved accordingly. Further analysis of results takes place at the end of Year 8 and the results of summer exams will dictate the class in which the pupil will be placed from the beginning of Year 9. Classes are   streamed in Year 9 and for the rest of Key Stage 3 all pupils follow the same curriculum except for the top two classes which study a second language. 

EQUAL OPPORTUNITIES:

All children are provided with equal access to the English curriculum. We aim to provide suitable learning opportunities regardless of gender, ethnicity or home background.

HIGH QUALITY TEACHING AND LEARNING:

The following indicators from ESaGS will be reflected in the school’s approaches:

•
A broad and relevant curriculum is provided for the pupils. 

•
An emphasis on literacy and numeracy exists across the curriculum.

•
Teachers are committed and enthusiastic, enjoying a positive relationship with their pupils and with other school-based staff and dedicated to improving learning.

•
Teachers use adaptable, ﬂexible teaching strategies that respond to the diversity within the classroom.

•
Assessment and other data is used to effectively inform teaching and learning across the school and in the classroom and to promote improvement.

•
Teachers reﬂect on their own work and the outcomes of individual pupils.

•
Education outcomes reﬂect positively on the school and compare well, when benchmarked measurement is undertaken, against the performance of similar schools.

The English Curriculum is delivered using the requirements in the N. Ireland Curriculum for Language and Literacy. 

Subject Organisation:

KEY STAGE 3 ENGLISH:

There are five English classes in each KS3 Year Group. One class is a smaller teaching group which allows SEN pupils to benefit from additional support. Classroom Assistants are assigned to these classrooms and support pupils with special educational needs. Teachers all work from the same schemes and adapt their teaching styles and strategies to meet the needs of all pupils. 

KEY STAGE 4 ENGLISH:

There are five English classes in Year 11 and 12. In one class, pupils will study both English Language and English Literature. SEN pupils benefit from a smaller teaching group and a Classroom Assistant will be available for support. All pupils sit GCSE English Language. A small number of pupils may have the opportunity to undertake Essential Skills Communication Levels 1 and 2 in an extra-curricular capacity in their final terms at the school.

ASSESSMENT and REPORTING:

Key Stage 3:

Pupils are monitored through the use of:

· NFER

· Cats Tests

· Vernon Spelling

· Progress in English 11

· End of term assessments and exams

· Cross-Curricular Communication tasks

Teachers keep formative records of pupils’ homework and classwork over the term. These results allow the teacher to implement strategies to assist pupils’ learning. Summative assessment allows teachers to monitor the progress of individual pupils and keep parents informed about their work. Detailed reports are sent to parents at the end of the Autumn and Summer Terms. 

From September 2012, statutory assessment of the cross Curricular Skill ‘Communication’ at KS3 will take the form of teacher assessment with moderation.  Teacher assessments will be carried out using the statutory Levels of Progression.

Communication assesses pupils’ ability to communicate efficiently in Reading, Writing and Talking and Listening.

The requirements for Communication are set out below.

Across the curriculum, at a level appropriate to their ability, pupils should be enabled to develop skills in:

TALKING and LISTENING

Pupils should be enabled to:

•
listen to and take part in discussions, explanations, role plays and presentations;

•
contribute comments, ask questions and respond to others' points of view; 

•
communicate information, ideas, opinions, feelings and imaginings, using an  expanding vocabulary, 

•
structure their talk and speak clearly so that ideas can be understood by others; 

•
adapt ways of speaking to audience and situation; 

•
use non-verbal methods to express ideas and engage with the listener. 

READING

Pupils should be enabled to:

•
read a range of texts for information, ideas and enjoyment; 

•
use a range of strategies to read with increasing independence; 

•
find, select and use information from a range of sources; 

•
understand and explore ideas, events and features in texts;

•
use evidence from texts to explain opinions. 

WRITING

Pupils should be enabled to:

•
talk about, plan and edit work; 

•
communicate information, meaning, feelings, imaginings and ideas in a clear and organised way; 

•
develop, express and present ideas in a variety of forms and formats, using traditional and digital resources, for different audiences and purposes; 

•
write with increasing accuracy and proficiency. 

Members of the English Department will participate in the process of internal standardisation to reach agreement on standards of work at a particular level. In March the outcomes of levels for all pupils will be submitted to CCEA.

If Communication is being moderated by CCEA, the English Department will submit evidence of pupil work (pupil portfolios) for external moderation.  Each pupil’s portfolio should contain 4 pieces of work and should address the two main components of the Cross-Curricular Skill – ‘Reading and Writing’. One of the samples must be an approved CCEA Assessment Task. 

CCEA will provide feedback to schools in advance of reporting outcomes to parents.  After levels have been finalised, parents will receive the annual report indicating the level awarded Communication with written comments.

APPROACHES to TALKING and LISTENING:

The strands of talking, listening, group discussion and interaction and drama pervade the whole curriculum. Oral language should be recognised as the primary mode of language and hence should receive a central emphasis and focus in all areas of the curriculum and in the life of the school. Pupils are encouraged to listen attentively and to speak clearly, confidently, fluently and appropriately for a variety of different audiences and purposes.

This will be developed: 

•
Within the classroom, formally and informally

•
Using whole class discussions, groups, pairs or individual presentations

•
Through the use of effective, open-ended questioning by the teacher 

•
By affording pupils opportunities to use language to analyse, predict, synthesise, describe, present, debate and summarise

•
Participation in School Productions

•
Role on the School Council 

•
Participation at Prize Evenings, Assembly 

APPROACHES to READING:

An emphasis must be placed on the importance of comprehension skills and reading strategies, which must be developed and encouraged from the beginning. The pleasure and enjoyment of reading should be fostered in the language lessons, across the curriculum and beyond the classroom. Involvement of the parents can be critical in this context.

•
resources within departments – books, audio books

•
Year 8 Library classes

•
use of the school library and attendance at book club

•
ICT applications

•
wider reading: fiction, non-fiction, poetry, drama

•
choice of books within the English Department to interest boys

•
Reading Certificate programme

•
Annual Book Fair, annual sponsored ‘Read-on’ in aid of charity

•
reading during Form-time

•
keeping parents informed about events to improve literacy

Reading will be further developed:

•
Through teacher modelling of reading skills

•
Through ensuring that teachers have the opportunity to acquire the necessary skills to help promote the children’s phonic awareness and its importance in the reading process

APPROACHES to WRITING

There will be many opportunities for writing which will be varied across all subjects. There must be an emphasis placed on accuracy in written communication; spelling, punctuation and grammar Pupils will be encouraged to transfer skills across the curriculum. 

•
Modelled writing - using other writers as stimulus material

•
Shared writing - working in pairs

•
Guided writing - writing frames

•
Independent writing- individual class work and homework

•
Extended writing opportunities - continuation of story, alternative novel ending

•
Examining a variety of writing forms- personal narratives, poetry media scripts, letters, advertisements, reports, articles, leaflets, speeches, diary entries, discursive essays, persuasive, instructional

•
Pupils displaying confidence in matching writing to audience and purpose and presenting information effectively using an appropriate style

•
Phonics and spellings- pupils can spell accurately commonly used words and a number of unfamiliar words

•
Pupils confidently using a range of punctuation and accurate grammar on most occasions

Children’s progress and development in writing is not restricted by unnecessary, isolated and unchallenging exercises, and writing is made enjoyable, purposeful and creative within a relaxed, supportive and language-rich environment.

THINKING SKILLS and PERSONAL CAPABILITIES / CROSS-CURRICULAR OPPORTUNITIES FOR LITERACY DEVELOPMENT

Teachers will seek to take advantage of opportunities to develop Thinking Skills and Personal Capabilities and to make cross-curricular links. They will plan for pupils to practise and apply the skills, knowledge and understanding acquired through language lessons to other areas of the curriculum.

The following aspects should be considered:

•
awareness of different styles of learning and the need to encourage pupils to use their visual, auditory and kinaesthetic channels for better learning

•
use of a range of active learning strategies in the classroom, including drama strategies

•
encourage pupils to develop reasoning skills, if possible and appropriate

•
ensure effective questioning by the teacher and pupils.

THE USE of ICT

Opportunities to use ICT to support teaching and learning in Literacy will be planned for and used as appropriate. It will be incorporated in the following ways:

•
interactive whiteboard in all classrooms

•
ICT rooms available on request

•
appropriate software integrated into lessons

•
school VLE to support independent learning

•
the use of portable technologies with withdrawal pupils

•
Appropriate programmes to support SEN pupils

ASSESSMENT and TARGET-SETTING

Work will be assessed in line with the Assessment Policy. 

EFFECTIVE LEADERSHIP:

The following indicators from ESaGS will be reflected in the school’s approaches:

•
An effective school development plan is in place, providing clear and realistic targets for improvement based on a sound vision for the school.

•
Governors understand their responsibilities and provide clear strategic direction as well as support and challenge to the Principal in carrying forward the process of improvement.

•
School leaders demonstrate a commitment to providing professional development opportunities for staff, particularly teachers, and promote a readiness to share and learn from best practice.

•
Teachers are given the opportunity to share in the leadership of the school.

•
The resources at the disposal of the school are managed properly and effectively, with appropriate arrangements in place for ﬁnancial management, attendance management, and working relationships

•
School leaders monitor and evaluate effectively school outcomes, policies, practices and procedures and the School Development Plan itself.

At Markethill High School, leadership and management of literacy aims to ensure that:

•
there is a shared, whole-staff vision of literacy with all teachers demonstrating a commitment towards promoting and developing the literacy skills of all children; 

•
clear, attainable targets at individual pupil and whole-school level are identified in the school’s development/action plan for the development and promotion of literacy; 

•
good use is made of performance/assessment data to help the teacher track the progress of the children; 

•
the school’s literacy co-ordinator is a role model for good practice and has a sound understanding of pedagogy in the teaching and promotion of literacy at all of the stages of language development; 

•
class and special educational needs teachers collaborate to ensure that all children, including those with difficulties, receive the most appropriate support; 

•
short and long-term planning are monitored and evaluated to ensure progression and coherence in the provision.

In this regard, literacy and numeracy are permanent features on every Board of Governors’ meeting agendas. Literacy and numeracy are also standard items on Senior Management team agendas. Heads of English and Maths meet on a bi-annual basis with the Principal to set and monitor targets against benchmarking data. Appropriate challenge in relation to target-setting is incorporated when appropriate. 

ROLE OF THE LITERACY CO-ORDINATOR

The Literacy Co-ordinator should be responsible, in consultation with the Principal, teachers and parents, for improving the standards of teaching and learning in Literacy through: 

•
Monitoring pupil progress 

•
Encouraging improved standards – monthly Literacy focus

•
Taking the lead in policy development

•
Purchasing and organising resources

•
Keeping up to date with recent Literacy developments

•
Maintaining contact with all concerned: Principal, Senior Management in the school, teachers, other staff, parents, and pupils

•
Assisting in the planning of staff development

A SCHOOL CONNECTED TO ITS LOCAL COMMUNITY:

The following indicators from ESaGS will be reflected in the school’s approaches:

•
Good relationships that facilitate engagement and communication between the school and its parents and the wider community that it serves.

•
The school and its teachers are held in respect by parents and the local community who in turn actively support the work of the school.

•
The school uses its involvement in particular programmes effectively in meeting the needs of the community and nearby schools.

•
Good relationships and clear channels of communication are in place between the school and the education agencies that support it.

•
The school works closely with other relevant statutory and voluntary agencies whose work impacts on education.

PARENTAL INVOLVEMENT:

-
Annual Parent / Teacher meetings – Terms 2 & 3

-
Review of Year 11 and target setting – August & February

-
Literacy resources on the VLE

-
Communication of GCSE Controlled Assessment and modules by letter and on the website

-
Encouraging reading and discussing topical issues with their children at home

-
Supporting homework

PRIMARY SCHOOLS:

-
Established links between feeder Primary schools 

POST-PRIMARY SCHOOLS

-
Head of English shares ideas and resources with other English Departments in the SELB area;

· Literacy Co-ordinator part of  Armagh Learning Community Literacy Sub-group

Community links may include:

-
Local cultural events

-
Connecting to local businesses, 

-
Having useful and active links with the local post-primary school

CONCLUSION:

This policy should be in line with other school polices, including:

•
Teaching and Learning Policy 

•
Assessment and Record Keeping 

•
Responding to pupils’ work / Feedback / Marking policy

•
Numeracy Policy

•
Special Educational Needs’ Policy

•
ICT Policy

•
Equal Opportunities’ Policy

•
Health and Safety Policy 

REVIEW OF POLICY:

A commitment is made to the review and monitoring of the policy document on an annual basis.
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